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PART | - ELIGIBILITY CERTIFICATION 12DE2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12DE?2

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 15 Elementary schools (includes&-
(per district designation): _____4 Middle/Junior high schools
_____8 High schools
2 K-12 schools
29 Total schools in district

2. District per-pupil expenditure: 1049z
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 54 63 117 7 0 0 0

1 69 80 149 8 0 0 0

2 85 63 148 9 0 0 0

3 65 85 150 10 0 0 0

4 74 66 140 11 0 0 0

5 56 64 120 12 0 0 0

Total in Applying School: 824



12DE2

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

21 % Asian

6 % Black or African American

8 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

61 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 5%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 27
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C| 14
until the end of the school year.

(3) Total of all transferred students [sum 01‘41
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.05
divided by total students in row (4).

(6) Amount in row (5) multiplied by 100. 5

824

8. Percent of English Language Learners in the school: 7%
Total number of ELL students in the school: 59
Number of non-English languages represented: 21

Specify non-English languages:

Afrikaans, Arabic, Bengali, Chinese, Chinese-Mamgdfrench, German, Guijarati, Hindi, Kannada,
Konkani, Korean, Malayalam, Marathi, Panjabi, Spaniramil, Telugu, Turkish, Urdu and
Vietnamese



12DE2

9. Percent of students eligible for free/reduced-priceals: 12%
Total number of students who qualify: 99

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 8%
Total number of students served: 66

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 1 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 22 Specific Learning Disability

1 Emotional Disturbance 31 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 5 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 35 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 16 6
Paraprofessionals 2 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 11 1
Total number 66 7

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




13. Show daily studet attendance rates. Only high schools need tolgypprly graduation rate
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 96% 97% 97% 97%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12DE2

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12DE?2

Linden Hill Elementary School opened in 1971 amyes@ children in grades k-6 for 10 years. Due to
declining enrollment in the Red Clay Consolidatetiél District, Linden Hill was closed in 1981, but
not forgotten, and the building served as an edwgatfacility for both district and community ctifen
as needs arose.

On September 3, 1991 Linden Hill reopened its damrhildren in primary grades K-2. From 1999 until
2002, a grade level expansion occurred each yaateh Hill has continued to grow, and presently
provides instruction for over 800 students acrdssl8ssrooms in grades K-5. Currently, Linden Hill
serves the suburban communities in the Upper PikekCand Hockessin areas as defined by Attendance
Zones.

The staff at Linden Hill demonstrates a dedicatmnohildren and commitment to excellence on a daily
basis. We continually seek professional developrapportunities in order to gain a greater
understanding of our students as individuals arldasers and to improve upon our instructional
practices.

The maxim “every teacher every child” guides whatdo each day. All students are important to all
staff. In addition to differentiated classroom mstion, teachers offer extended learning oppotiesi
through before school programs to assist studamséd of extra support and we work with parents in
after school programs such as Science Olympiadialydsey of the Mind to extend student learning.
Students have earned much recognition through plagticipation in the latter programs.

The staff at Linden Hill is committed to excellerfoe ourselves and for our students. This translat®
high standards for learning and high expectationslf. Over the past 5 years Linden Hill has ugdee
a change in both the demographics of our studgmilption and numbers of students that we serve.
Factors contributing to this have been the constmof a new school, necessitating a redistributd
our students, as well as, a migration of famileesur attendance zone area. Despite this change in
numbers and demographics, our students continoeéd standards. Teachers continue to research
instructional practices to support learners withedlearning styles and sometimes...languages.

Linden Hill's mission is to provide all members atved in the school community with the opporturiy
experience success as life -long learners. Weetdie@aed to fostering a safe, child centered, mimgu
environment that enables each individual to gromdamically, emotionally, socially, physically, and
artistically. We do this by providing a diverseldhientered instructional program and by encouragin
staff input in developing programs for students. 8@ehis by involving children in the process thghu
traditions such as the “first day of school gathegyi where we come together, define community and
pledge to act in a “safe and friendly way.”

We believe that a positive school culture is thenfitation for school success. At Linden Hill this
translates into many traditions that support anelocate children. School spirit is promoted through
monthly Pride Day celebrations where all sing ttio®!| song and show school pride by wearing the
school colors and taking a school wide health walk.

Each student gets to shine as Student of the Widekden Hill. Students join the principal for aak
aloud, are presented with a book and are feathredghout the week in their classrooms with priyéle
such as “line leader.” Students are also celebresieti month at a general birthday gathering. Ogaea
the principal shares a book and students get aadpexat.



Learning is highlighted through many traditiond.miden Hill, as well. Literacy is featured throughbr
annual Story Book Character Day where administsatiaff and students transform into characters fro
their favorite books and parade around the camflusugh school wide activities such as PortfoligyDa
and Special Adult Visitor Day students are affortte®l opportunity to share their learning with famil
members.

We are a reflective community and one committeitig¢aring quality instruction for all students. As
mentioned previously, we have had a few milestbo@vercome as we “shared” our students and staff
with a new school and welcomed new students afidtsteinden Hill. We embraced these changes and
reflected upon their impact. We discovered thaneeded to insure instructional consistency and
common instructional language. To address this meedngaged in a three year professional
development program through the University of Delesocused on reading comprehension strategies.
This whole staff endeavor has contributed to studeccess.

We are a diverse community at Linden Hill, servingariety of cultures; however our community is one
that values learning and is supportive of educatur families are involved and concerned. Many
participate in our PTA, volunteer in classroomg] &atilitate after school activities.

It is this community spirit that permeates all thet do and defines who we are!



PART IV - INDICATORS OF ACADEMIC SUCCESS 12DE2

1. Assessment Results;

Schools in Delaware use the Delaware CompreheAsisessment System (DCAS). There are four
Performance Levels, each encompassing a rangevafa@res that varies by subject and grade leved. Th
Performance Levels are as follows: PL1, Well Bewandard; PL2, Below Standard; PL3, Meets
Standard; and PL4, Advanced. Adequate Yearly Pssgi&YP) is defined by the State of Delaware as a
percentage of students meeting or exceeding thdatd. These percentages are determined by NCLB
regulations, and vary per year.

In addition to looking at percentages of studertie wieet proficiency, our State also measures studen
growth. DCAS is administered to students three siper year: Fall, Winter and Spring. AYP is
calculated based on Spring scores, but studenttigfoam fall to spring is also considered. Thisisew
component of state testing. Under the former Detav&udent Testing Program, AYP was calculated
based only on the annual Spring test scores.

At Linden Hill, our minimum goal is to make AYP dagear. However, we do not consider ourselves to
have “arrived” simply by meeting these cutoffs. @ammitment to excellence drives us to seek cohstan
improvement. We look to maintain high levels andharease levels of student achievement whenever
possible. At times this means setting specificatrglefined by percentages of students proficMaote
often and more importantly, it means continuousene\of data, inquiry into what causes or limitsrgai

in student improvement, and what we can do as @o$th reduce the number of students not meetiag th
standard. Additionally, we look for growth in rawoses for all groups of students. For some grotlys,
may not translate into movement from one perforradacel to another, but progress in raw scores
within the range of the same PL is still worthycefebrating.

Performance trends found in Linden Hill's data ¢éslhre strong. In ELA and Math, in every testedigra
we have generally seen steady progress and maiteiod strong achievement. This can be attribuged t
a number of factors, including our on-going comneaitrinto excellence; long-term incorporation of
professional development and application of besttpes as supported in the research; and stramg-ho
and-school collaboration. On an on-going basisanadyze our data with the intent to understand the
implications of changes in student achievement—eweall fluctuations—and apply our understanding
of this data to improving student learning. Whea dlata reveal student needs, these needs aresettires
through targeted instruction, flexible groupingdampecial programs. Every effort is made to allecat
available resources intentionally, in order to nef&ctively meet the needs of the students weeserv

Looking at our data across the years, the mosbhetiecline in the percentage of students meetiag t
standard occurred in the 2010-2011 school yearatfvidute this to the fact that last academic ytw,
Delaware Department of Education “raised the bgrihisreasing the raw scores necessary to meet
proficiency. Prior to the annual spring assessmémey notified all Delaware schools, families, dhe
general public that due to the more rigorous stadsdaf achievement, there would be a statewidendip
the percentage of students meeting proficiencys @hi occurred across our district and state as
predicted, and was not isolated in our school. Thange in the expected achievement levels occurred
simultaneously with the implementation of computed testing (the formerly used DSTP was a paper
and pencil assessment). The timing of these chazmyeplicated the data analysis by making it
impossible to attribute changes in performancel¢es@lely to the higher standards. Some studerits wi
limited or no access to technology at home hawagted with computerized testing more than other
students who seemed to adapt quickly to the newadedf assessment. This concern is being addressed
in our school through participation by all student3 echnology classes as part of their regulateel

arts schedule. In this context, students are exptsenline practice tests and receive instrudition
strategies for taking computerized tests.



Other minor fluctuations in our scores occurretbfeing the opening of another elementary school in
our district in 2005. The opening of this schodéafed a significant shift in our student populatio
meaning that many of our students went to the rdwd and we received an influx of students who had
not been with us throughout their academic cardetditionally, staff turnover in the year that thew
school opened was higher than average. It tookrakeyears of consistent instruction to stabilize th
achievement trends after these transitions.

In our most recent year’s data, identified subgsowth lower achievement levels include minority
groups, special education students, and low samoa@mic status groups. We have planned and
implemented interventions specifically for theseugs. One notable example is our before-school
reading program. While this program is open to staglents with identified academic needs, whereespac
limitations become a factor, preference is givesttments who belong to a subgroup determined #i be
a greater risk of not meeting proficiency, basedonanalysis of the data. To address the needsrof
special education students, we have moved fromsa@uree room model of delivery of services to the
implementation of co-teaching classes at each des@¢ We have moved in this direction in order to
provide these students with more exposure to geaa curriculum.

2. Using Assessment Results:

Linden Hill uses assessment data on an on-going ttaanalyze and improve student and school
performance. Each teacher is expected to analgnediass data in a timely way upon receiving ressul
from each assessment. They look for trends, inetudirengths and weaknesses in subject areasfispeci
learning objectives, and goal strands. Additiondtgy analyze their data with an eye for individua
students, seeking to understand the implicatioreaoh student’s progress for next steps forward in
learning. Planning of future lessons is guided tglysis of assessment data. In addition, intergesti

are planned and implemented as necessary basednfganation about which students are struggling or
not progressing satisfactorily in specific areasefventions may be targeted to a whole class,|smal
groups, or individuals, as determined to be necgdsathe data.

Grade-level analysis of data takes place duringeBsional Learning Community (PLC) meetings.
Similar to what happens on a class-by-class bisishers of a grade level work together to analyze
growth, progress, and lack thereof across the g@tdengths and weaknesses are analyzed; often this
process helps teachers to gain insights into vehabrking instructionally. Teachers share strategied
work as a team to plan lessons that address ightieds. They also collaborate to meet the nefeds
students requiring intervention.

Throughout the school, instruction is tailoredtiadent needs in large group, small group, and
individualized instruction. All teachers are ex@etto meet with groups of students daily as pattheif
reading instruction. Additionally, we use a Respottsintervention (RTI) process to provide more
specific instruction to students as needed.

Using the RTI process, students are given targetding instruction in identified areas of needhsas
decoding or comprehension. The first half houthef day is protected time across the building for
teachers to work with small groups on reading uedton. Many groups are arranged within classes, bu
sometimes small groups with specific needs arengsieel across classes. Students may travel to groups
in other classes where interventions are plannaaktet their needs. Data is collected on an on-going
basis, and cycles of intervention lead to up-daiszisions about grouping. Students making satisfact
progress may change or exit groups, or other stadiaveloping needs or failing to show the desired
progress may be added to appropriate groups.

Another intervention that is planned for studenithidemonstrated needs is a before-school reading
program. This program meets twice weekly with stuslevho are identified by analysis of testing deta
being unlikely to meet proficiency on the springessment. Small group instruction is provided in a
systematic, intentional manner to address theriBpareas of need. Last year students who ppsied
10



in this program performed substantially higher lo& $pring assessment than they were projected to
without the program.

Besides using data to inform instruction and guédeher decisions, Linden Hill also views data as a
valuable tool to aid in home-and-school communaratiVe make every effort to keep families apprised
of their students’ progress through report camtgrims, conferences, and phone calls, emailsettetd
sent home. General program information is shared i@gular basis, but additionally teachers
communicate any areas of concern to families asé¢lee arises. All communication with families is
designed to be respectful, collaborative and p@sitt is heavily guided by available data and giesd to
be informative, with implications and practicalggdor moving forward communicated clearly.

Teachers are encouraged to have data conversaifittniheir students. Many have brief conferences
with each student before and after each DCAS A¢shese meetings, teachers share with studentg abo
their current achievement, and help students tenstand what it means and use that informatioeto s
their own goals. Consistent with research findirgs,teachers have noticed that students devel@ping
understanding their own progress helps them todakeership of their learning, become more
intrinsically motivated, and challenge themseh@progress—often far beyond what might be expected
of other students in a similar situation.

Assessment results are shared with the commuraty year in the major local newspaper. Each school’s
state test scores are listed and schools rankeddiaegly. This information is the topic of much
community discussion, and often leads to deepeemst@hding of a school’s programs, strengths, and
areas of need. At Linden Hill, we view assessmetd ds a valuable tool for sharing our progress allt
stakeholders.

3. Sharing Lessons L earned:

Linden Hill is comprised of many talented individsiavho share their knowledge and expertise wilimgl
in professional learning communities, faculty megsi, with one another and with others in the field.
Their knowledge of instructional strategies span&erl content areas. They share this knowledgesat
district level by serving on curriculum councilcésed on core content areas.

Staff who have participated in the Delaware Readm@/riting Project have presented reading and
writing strategies to many school staffs within thgtrict and across the state. Participation inAIRR
involves choosing a course of study, researchiagdtdesigning a presentation. Topics developed by
staff and shared with teachers in primary grades bhadressed Beginning Writing and Think Aloud
Strategies.

Linden Hill teachers at each grade level k-5 mesently shared their knowledge with other district
teachers as they worked in tandem to develop &ngriurriculum based on the Common Core
Standards. As a result of their participation aoatcbution to this endeavor writing units are lgein
piloted in our district’s elementary grades.

Fifth grade staff is sharing their expertise wighc¢hers, representative of grades 3-12 in ourctisind
another, to refine the social studies curriculuimeyl participate iThe Freedom Project in order to
explore and analyze how/why students misinterpr@past. They design lessons, observe in one
another’'s classrooms and debrief about effectisgutional strategies.

As Delaware continues to refine the teacher apgrarsd accountability system, there are many forums
held to gather information from teacher expertaden Hill teachers serve in that capacity at theest
level. They meet with other teachers in gradeg@éxamine curriculum, design math assessments,
scoring rubrics and share instructional stratefjiessed on student achievement.
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Our technology teacher shares her knowledge anetésgin her field at many levels. She has presknt
at several conferences at the state level on tepicis as podcasting and geocaching and has prédente
district teachers on the use of EXCEL.

Linden Hill teachers take time to mentor othersbess. One staff member serves as lead mentdndor t
district. In this role she works with novice teachim our building and the district and guides them
through their first years in the classroom. She ewtésson, plans with them and is a constant resou

Our National Board Certified teachers also servmeastors to those teachers across the districtgimga
in the process.

4. Engaging Familiesand Communities:

Linden Hill is committed to developing a strong wiog relationship with all families. Establishingd
maintaining a trusting and respectful partnersiapveen stakeholders is critical for student sucCEss
groundwork for this partnership is laid prior t@tstudents' first day of school. Teachers makeoagh
call to every student’s family to introduce themesland welcome the family to Linden Hill. Thistial
phone call assists in opening-up the line of comoation between school and home. Additional
methods are used to facilitate two-way communicatimoughout the school year including the
beginning of the year Open House, parent/teachdemences and on-going communication via class
emails. Teacher Web pages provide families withladetween school and home. Important information
is shared about learning activities that are takiage in the classroom and methods to reinforee th
learning at home. Linden Hill believes when paremesaware of what takes place in the classroogn the
are better able to help their child. The family @odnmunity partnerships at Linden Hill can best be
described as inclusive with most parents takingeive role in their child’s education.

At Linden Hill a warm and friendly environment ieeated to make families feel welcome. Parents are
frequently visible during and outside of school o hroughout the school day parents can be found
volunteering in classrooms, the library, art roemhaving lunch with their child. Family membersavh
wish to volunteer at school are invited to attenalainteer workshop. The workshop training provides
families with information on how to interact andnkavith students. With this acquired knowledge
family members are better equipped for the dutiesrasponsibilities of classroom volunteer.

At Linden Hill we believe in actively involving faities in their children’s learning. Through evegin
activities such as grade level curriculum nighasnifies are provided with opportunities to share in
experiences related to all curricular areas wigirtbhildren.

We work in tandem with families in decision makimgpcesses at the school level through our strong
PTA and encourage parent participation on the Ray Barent Advisory Council, an avenue for
information and parent input in district decisioaking.

Additionally, Linden Hill works with community-badeorganizations such as Creative Mentoring,
Reading Assist, Paws for Reading and Junior Aclneve in order to expand upon available services for
students.

We feel strongly that involving families and comntyns a recipe for student success!
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PART V - CURRICULUM AND INSTRUCTION 12DE2

1. Curriculum:

Linden Hill's learning standards are defined by redaware Prioritized Curriculum and the Common
Core Standards. Educators must facilitate studédsning by encouraging them to become self-
sufficient, life-long learners. Linden Hill contially seeks unique curricula to support our

mission. Research and best-practices drive ouegsainal development and have guided us in
implementing a core curriculum that fosters sucaessir students.

The district provides curriculum materials for radand language arts; however, Linden Hill has
implemented additional resources to broaden oulimganstruction. We have focused on strategiet tha
enhance comprehension and student engagemenO8&iL.2@den Hill joined the Delaware Reading
Project and began a 3-year professional developbas#d on the research of Stephanie Harvey and
Anne Goudvis. We enriched our reading/languagecartsculum through collaborative book studies on
The Comprehension Toolkit and Strategies that Widdevey and Goudvis), Bringing Words to

Life: Robust Vocabulary Instruction (Beck, McKeowand Kucan), a partnership with a literacy coach
from the university, and grade-level and cross-gragiel peer-modeling of lessons. We considered
various assessment tools to provide consistentrdgtading instructional needs and progréfier

teacher consideration and input, Linden Hill elected to purchase Fountas & Pinnell Benchmark

Assessment System. It is used across grade levels to identify indigldstudents’ needs and to track their
progress towards reading standards. Subsequemlgravable to create cross-classroom, flexiblellsma
groups to maximize instructional time and meetdifierentiated needs of students.

In addition, Linden Hill believes best practiceg@ading instruction are based on students’ eftortget
meaning from real nonfiction text. This can bestibae by integrating reading across the content
areas. In addition to providing a hands-on appréadtience and social studies, we integrate rgadin
strengthen informative text strategies and enhathaent learning by purchasing children’s magazines
such as Time for Kids and Scholastic News.

Best practices in mathematical instruction balasareceptual learning with foundational skills. Teaish
felt our district math curriculum emphasized coraaplearning. To supplement the district’'s matsria
Linden Hill researched and piloted the Excel Matbgpam in our  grade classrooms during 2010-

2011. This year we incorporated the program aayoemse levels. Math skills are presented in a spoal
fashion. Students use different concepts througth@uyear while developing a solid foundation dfisk

Nurturing the “whole child” enhances the learnimyieonment. At Linden Hill this is done with the
collaboration of our related-arts specialists. shlldents benefit from learning about and experientiie
arts, and developing wellness skills. This is l@nc¢hieving health and success throughout liferder

to protect instructional time and bring music torenstudents, band is integrated into our relatésl-ar
rotation. With funding from our PTA, our studentvk been exposed to the Delaware Symphony
Orchestra, as well as a Grammy award winning masidtacilitated by our physical education teacher,
Linden Hill has implemented thHiake 10! program incorporating more physical activity imar daily
schedule. With brief periods of stretching and eiser, students have more positive feelings towards
school, maintain better focus and apply indepentamhing strategies.

Linden Hill values technology as a core componether than an instructional support. We know that
21 century life-long learners mulsiarn to learn. We take responsibility for providing studentstwit
instruction on the skills necessary for technologggration, and the expectation that these skills
further their learning. Technology instruction hasg been included in our related arts rotatiorinyys
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two technology labs, two mobile laptop carts, avdiart and desktop computers in each classroom,
every K-5 student utilizes technology on a regbksis.

2. Reading/English:

At Linden Hill, we address the Common Core and Ral& Prioritized Reading Standards through a
Readers Workshop approach in order to allow stsdenépend an extended amount of time reading and
discussing authentic text. We believe that credifagong readers is dependent upon teaching cdmild
that their thinking matters. Children are taughiviio merge their thinking with text in order to prote
true understanding. This is achieved by using tfedGal Release of Responsibility Framework. We
introduce comprehension strategies first throughi tassons inclusive of explicit teacher modeliig
then engage the students in the process throudledpiractice. Guided practice allows children to
engage in purposeful student discussions whilevalig teachers to respond to students’ needs
immediately and scaffold instruction. Collaboratared independent practice then takes place asdesach
confer, assess and coach students. Students prakilis/strategies with reading material commeataur
to their readiness level.

Linden Hill's reading program is designed to pravihach child with a foundation in all areas of the
reading process as they learn to read. In the gadys, phonemic awareness is emphasized. Systemati
phonics is integrated into reading instructionlides to increase accuracy in decoding and word
recognition skills. Our reading instruction, bedgimgqin kindergarten, focuses on making connections;
text to text, text to self and text to world. Weprasize the importance of using the strategies of
guestioning, analyzing, synthesizing and summagiaicross grade levels.

Small group reading instruction occurs daily incdissrooms at Linden Hill. The groups are
homogeneous and flexible based on data from assessend student need. Teachers match text to the
readers in each group in order to provide effective meaningful instruction.

Struggling readers are offered extra support itetapf ways. We begin each day with a 30 minute
Response to Intervention (RTI) reading intervenbtoctk. During this time, teachers work with small
groups of students in need of re-teaching and stippo

Supplemental programs are a critical componentuofeading instruction. Through programs such as
Reading ASSIST, pull-out reading instruction preddy the reading specialist and mentoring programs
we are able to meet the needs of our naive learners

Children reading above grade level are challengezligh our Talented and Gifted program, accelerated
reader, and differentiated classroom instruction.

3. Mathematics:

Teachers at Linden Hill develop mathematics lesgoascordance with the school vision. Lessons
provide for a variety of learning styles, inclutie needs of our multi-cultural population, andradteo
the developmental stages of students. Teacherssaseindividual needs and abilities of each stutte
design instructional activities that make for swscien heterogeneously grouped classrooms.

Delaware state standards and the common core stsnskzt the curriculum. The scope and sequence is
determined by careful analysis of data collectednojtiple methods. Linden Hill teachers spend time
during pre-year workshops, in-service days, PLCkiyemeetings, and individual time analyzing state,
school, and individually designed assessmentstarm@e the individual and whole class needs. These
assessments can target standards that show classt@mgths or difficulties, and lessons are adplist
accordingly.
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Teachers at Linden Hill adjust the lessons to ipomate the needs and learning styles of individual
students. At the same time a new lesson or umtnsduced, teachers can reinforce a previouslgtau
skill. Examples include reteaching division durlegsons on averages, fractions during probability
lessons, or perimeter and area to reinforce additiad multiplication. The teachers seek out
interconnections found within the mathematics cuttim standards.

Mathematics lessons are “hands on.” Students wadtkmanipulatives and mathematics tools to help
discover essential ideas in pairs and groups, Iseddue teachers believe, as part the school vision
statement, that learning is a community endeavdtudent groups are given actual problems to solve,
which lead to a variety of strategies to use. Tretegies are discussed within the groups and tiaten
class, because brain research states that stud&itsmore information if they can explain theade
another person. The discussions help all levetdbiity. English as a Second Language students feel
greater success during mathematics lessons, bettmysean add ideas to the group.

Teachers also design lessons with flexibility. Whaestudent needs more assistance, a variatiore of th
activity can be quickly added to fit the particuktndent’s understanding and background. Studeittis w
greater ability can take the same concept and wafkadditional complexity. Students do additional
investigations using designed centers or avail@dlenology. Students continue to learn the condeyt,
the lesson can be tailored to a need. Homeworlbeassigned using some web based sites, which also
allows students to investigate mathematics concga individualized level.

4. Additional Curriculum Area:

The children at Linden Hill Elementary all rest endhe umbrella of our mission statement, a statéme
that holds high expectations in the academics Isotencourages artistic growth in the discipline of
visual and performing arts.

The visual and performing arts program (art andio)is offered weekly to all Kindergarten through

fifth grade students and is carefully sequencealanadder of skill, vocabulary and concept buiidin
through a variety of hands on and participatoryegigmces. Core content areas are continually iatedr
into visual and performing arts classes as extessb classroom instruction. Visual and performants
staff consult with classroom teachers to deterrane@s of needed reinforcement in academic areab. Ma
concepts such a patterning and symmetry are regdan Art through activities such as making Africa
symmetry masks. These same concepts are reinforeadsic by clapping and snapping to a beat while
mirroring a partner.

Through the introduction of fiction and non- figtidooks the arts program stands solid in helping
children use their reading and writing strategie®ss the curriculum. Primary students may explore
White Rabbit’s Color Book as they engage in a anithe primary colors while older students mayelst
to passages read aloud from the book Let’s Rolldaads monochromatic New York cityscapes in a unit
on living history.

All staff participates in professional developmepportunities at Linden Hill to insure consistery
instruction and instructional language. The visaral performing arts staff reinforce strategies gmée=d
through this school wide professional developmermrder to meet the diverse needs and learningsstyl
of our students as they work on literacy and maticepts. We believe that through the arts stgdent
often find an additional avenue to acquire essksitills. The arts also provide many students &a an
which to shine!
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5. Instructional Methods;

We at Linden Hill pride ourselves on meeting thedwof individual learners. We think of childrenaas
whole and we strive to meet the needs of childeaemically, socially, and emotionally. In order to
meet the diverse needs of children academicallyytdiee our staff in many capacities.

Individual homeroom teachers disseminate infornmatising many different instructional

models. Teachers present lessons using both taalithnd constructivist methods and try to incoaper
various modalities and approaches to appeal tstiadgthen a broad range of learning styles in
students. Teachers often use a gradual releassmdmsibility, in which information is presentedain
whole group, students are guided to learn the mahiara small group and with guided practice, émely
are then able to apply the skill to independerb¥olup work. It is common at Linden Hill to see ¢bars
working with small groups of children at a kidndyaped table throughout all subject areas to help re
teach, reinforce, or even pre-teach a lesson br ski

Linden Hill is proud to offer our special educatigervices in the form of inclusion. Students with
identified needs remain in their least restriceéveironment, which is typically within the regular
education classroom. Students who receive spatigiagion services are instructed based on graée lev
standards, with the support of a regular educagéanher and a special education teacher working
collaboratively to provide support, accommodati@mg] modifications as necessary.

For those students who are able to stretch beymndrade level curriculum, Linden Hill offers a
Talented and Gifted Program to engage these studadthelp them develop their higher order thinking
skills.

Students at Linden Hill are learning the importatiad technology plays in our modern world. Notyonl

do all students receive technology weekly as pgamrtlated arts, in which even the youngest studargs
learning vital word processing skills and the basitPowerPoint and Excel, but all students als@ha
access to two hard-wired computer labs and twedats of laptops. Many teachers use SmartBoards to
enhance their curriculum. In addition to a wideiefyrof individual class projects in which teachers
incorporate technology, Linden Hill offers acces$tudy Island, an online test prep website, and
Accelerated Reader, an online reading comprehempsagram to support students at their individual
learning levels.

6. Professional Development:

The professional development at Linden Hill hoifiddng learning at its core. As a community of
learners, teachers and administrators are comntdgtprbfessional development that expands our
understanding of best teaching practices and capjked in every classroom to positively impact
student learning.

Administrative confidence in teachers at Lindenr Hidls led to continuous and sustained professional
development support. Collectively, the staff anthemistration are committed to the ongoing
improvement of reading and writing instruction thgh the Delaware Reading and Writing Project. This
program cultivates the school-wide goal to createramon “reading language” that is spoken in all
grades by shifting the focus from compartmentalizsdling skills to targeted reading strategies¢hat

be systematically applied to all content areastankd upon each year. To accomplish this goal,liee
participated in collaborative lesson developmenbrgrgrade level teams, peer coaching and reflective
debriefing with administrators and facilitatorsféster a shared responsibility for student achiexmm
through effective teaching practice.

Giving teachers the opportunity to create morerauidve lessons, engaging all learning modalities,
been possible with professional development ousigeand implementation of a SMART board in the
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classroom. Collectively, the staff is committedrtproving student achievement by motivating stuslent
to learn through the creation of interactive lessdm accomplishing this goal, teachers work togetb
develop a broader understanding of what the SMA&ard has to offer and create engaging,
developmentally appropriate lessons to share wamtmembers.

When reflecting on the big picture of professiodevelopment at Linden Hill, we believe that the
framework for learning in our professional devel@mishould be reflective of the rigorous framework
for learning to which we hold our students. Theaggnent of teachers in refinement of their pragsice
significant in cultivating the academic, social amotional facets of the children we instruct.

7. School Leadership:

At Linden Hill, we operate as a community of leamd he leadership philosophy exemplifies this ind
one of partnership, collaboration and cooperatiath with the school staff and with families touns
continued professional and student growth. Stgffiingathered through personal interaction and/or
teacher surveys, is integral in decision making @ladning for each school year. Likewise, inputiiro
families is sought via the promotion of open comination, PTA meetings and parent surveys.

The school administration consists of a princigal an assistant principal. In their role as ingtomal
leaders, they work in tandem with the Building Leisthip Team, inclusive of a representative of each
grade level or specialist area, and Team Leadpresenting each grade level and the related

arts. Building Leadership team members focus oricaium development and implementation. They are
instrumental in providing professional developmembst recently guiding the implementation a
comprehensive writing curriculum for each gradeeleVeam Leaders act as liaisons for matters
involving communication of policies and procedurethin the school. They work with administration to
insure that grade level student data is reviewedent needs are considered in the allocation of
instructional support and resources, and that eessare in the best interest of the student paionla

Through their leadership, our principal and assigb@incipal model honest and open communication,
h